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Abstract  

Case-based Learning (CBL) is an active learning method that uses the 

type of case or problem discussion regarding the lesson to be studied. 

Politeknik Negeri Jember (POLIJE) began to apply the case method 

practice in practicum sessions, especially in the English Study Program. 

This research tries to analyse the implementation of the case method in 

that study program which covers four courses: Speaking for Group 

Activities, Translation, English for Hotel and Resto, and Grammar. 

Qualitative research design was used to analyse the data collected 

through classroom observation. The results revealed: 1) in Speaking for 

Group Activities course, CBL was implemented thorough classroom 

discussion that were divided into introduction, main, and closing 

activities 2) in Translation course, CBL was implemented through 

question and answer session 3) in English for Hotel and Resto course, 

CBL was implemented through case study and 4) in Grammar course, 

CBL was implemented though problem recognition. By revealing the 

previous findings, it is expected that the description of the 

implementation of CLB in every course would be well explained. 
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1. Introduction  

Education and learning activities are inextricably linked, and the teaching and learning 

process significantly impact educational outcomes. Learning is the process through which 

a person changes their behaviour due to their interactions with the environment (Nahar, 

2016). A change in behaviour, which may be induced by increased abilities, knowledge, 

conduct, or values, is evidence that a person has learnt.  

In this era of globalization, traditional learning is no longer in line with global 

educational advancement. Traditional learning is unproductive and leads to poor student 

motivation to learn. Education must evolve or adapt to a student-centred approach to 

improve student quality. Case-based learning (CBL) is an effective and exciting learning 

approach (Suwono, Pratiwi, Susanto, & Susilo, 2017). It can involve students to be active 

and creative in discussions of actual life events. CBL learning scenarios or case studies 
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are used to develop students' reasoning knowledge and skills in solving the problems they 

face. Its technique is more successful than others in promoting student creativity and 

building a positive attitude toward learning to obtain higher learning outcomes in group 

discussion lectures (Sari, 2021).  

In addition, CBL is also considered as an active learning method that uses the type 

of case or problem discussion regarding the lesson to be studied. The case method can 

help students expand their learning activities and independence, individually and in 

groups. Students create their cases or provided by the teacher.  Then, they can solve them 

in groups (Nopitasari & Santosa, 2012).  The processes in the CBL technique are as 

follows: the teacher holds very crucial role as the classroom manager (Rinda & 

Indrastana, 2020). Then, she or he divides the class into pairs or groups, splits the 

problems, the groups conduct conversations, each group generates issues, and then the 

discussion findings are communicated to the other participants (Wilandika, 2017). 

Afterwards, the teacher facilitates the process by delivering conclusions and reflections 

and conducting assessments.  

Moreover, CBL has a shared philosophical underpinning with other action-based 

learning approaches such as CALL, ESP, task-based (van Lier, 2004), AB-MALL 

(Novawan et al., 2019), and others influenced by constructivism and socio-cultural 

theory. However, CBL focuses more on the scenarios for facilitating the students to 

navigate themselves independently through cases which will lead them to develop higher 

order of thinking skills. As managed by the national policy, CBL can also be applied in 

language education with emphasis on language development.  

Understanding the importance of CBL, POLIJE began to apply the case method 

practice in practicum in several study programs; one of those is English Study Program. 

Related to it, this research tries to analyze the implementation of CBL in four courses 

which cover Speaking for Group Activities, Translation, English for Hotel and Resto, and 

Grammar. By so doing, it is expected that the description of the implementation of CLB 

in every course would be well explained and copied by other courses.  

2. Method  

This research uses qualitative research design to analyze the material that teachers gave 

to students in some courses: Speaking for Group Activities, Translation, English for Hotel 

and Resto and Grammar. Students in the third semester of English Department, Politeknik 

Negeri Jember are the courses of this research.  The data analysis covers examining, 

categorizing, tabulating, testing, or otherwise recombining quantitative and qualitative 

evidence to address the initial propositions of a study (Yin, 2002). The data collection 

techniques used in this study observations (Prihatsanti, Suryanto, & Hendriani, 2018). 

The collected data then presented into four main parts based on the number of course 

observed.  
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3. Findings and discussion  

This section is divided into four main parts based on the number of course observed as 

follows: 

a. Speaking for Group Activities 

In the Speaking for Group Activities course, the case method was presented by a 

picture media. Even though it was only a tiny picture, the writing and presentation 

patterns using colorful writing and colored boxes were able to create effective interaction 

between students and lecturers.  

Furthermore, students could directly involve in the learning process. Students 

actively discussed dynamically with other students. The outcomes of the course were the 

students are able to develop fluency, coherence, and good pronunciation through group 

discussion without hesitating and correcting themselves, and the appropriate uses of 

discourse markers. There were three main activities in case methods that shared: 

introduction, main activities and closing. In the introduction session, there were three 

steps to complete, while in main activities, there were seven steps that should be done.  

Excerpt 1. Case Method in Speaking for Group Activities Class  

 

 
 

b. Translation 

The second case method is in the Translation Course. The topic of the case method 

was about translating popular quotes. In the case method of the translation course, there 
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were no steps just like in the previous course. In exchange, there was an expected answer 

or response accompanies three questions. In this case method activity, students tended to 

write rather than present the results of the discussion.  

The group discussions provided were sufficient to respond to student activity in 

asking and answering questions posed by lecturers and other students. In terms of 

command display, this case method did not use images and tended to be straight to the 

point. There was a possibility that students still had to digest the written instruction.   

Excerpt 1.  Case Method in Translation Course 

 

 
 

c. English for Hotel and Restaurant 

The third case method is the English for Hotel and Restaurant Course. This case 

method contains only one case with one question. However, the expected solution was 

very long, tended to be textual, and required high knowledge to answer questions because 

it involves Standard Operating Procedure (SOP) and applicable laws and regulations.  

In this case method, students were asked to think critically to explore general 

knowledge about the law. Case instructions and questions were presented in Indonesian. 

It made it easier to understand. The cases raised were easy to find and became real cases 

in various cities. There were no activity steps, learning outcomes, and expected case 

method conditions in this case method. This case method was a take-home project. The 

students could have additional time to find solutions towards the problem.   
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Excerpt 3. Case study of English for Hotel and Restaurant 

 

 
 

d. Grammar 

The last case method was the case method in the Grammar Course. Students were 

asked to identify grammatical errors in a song. In this case method, there were two 

questions and a conclusion. Students were asked to watch the video. This case method 

was quite interesting by combining videos in it so that students are interested in seeing 

and discussing it. However, this case method has no learning outcome, activity steps, 

expected response, or solutions. This case method was considered quite difficult for 

students because the answers expected by the lecturers were very high. It discussed 

political elements that were considered quite challenging.  
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 Excerpt 2. Case Method in Grammar Course 

 

Overall, the four case methods used are very varied and diverse. All of them have 

their characteristics, it's just that the case method in the Speaking for Group Activities 

Course is considered more exciting and more structured so that it is easy for students to 

understand and has an attractive appearance when distributed to students. One of the 

English Study Program students said that the case method presented could indeed attract 

students to be more active in asking questions and discussing.   

4. Conclusion  

Based on the explanation that has been given in the result and discussion, it can be 

concluded that: 1) in Speaking for Group Activities course, CBL was implemented 

thorough classroom discussion that were divided into introduction, main, and closing 

activities 2) in Translation course, CBL was implemented through question-and-answer 

session 3) in English for Hotel and Resto course, CBL was implemented through case 

study and 4) in Grammar course, CBL was implemented though problem recognition. For 

further implementation, evaluation towards to which extent the instrumentation of CBL 

has been sufficiently provided and effectively guided classroom practices will be 

necessary to carry out. 
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